Communicative Approach in teaching it. You may use other material and training
aids to support your lesson. In one of the lessons, you should use material developed
from your portfolio.

The pedagogic function of the ELP is to make the language learning process
more transparent to students, to help them develop their capacity for reflection and
self-assessment, and thus to enable them gradually to assume more responsibility for
their own learning. The ELP anhances °‘learning to learn’ and promotes the
development of thinking skills.

In addition to the standard components of the General Language Portfolio, ESP
teachers need to develop the ESP-specific component which should comprise a grid
and self-assessment checklists for self — assessment of language skills for
professional needs.

BaniBbka O.C.
PROFESSIONALLY-ORIENTED COMMUNICATIVE LANGUAGE
COMPETENCES IN ENGLISH

The practical aim of ESP is to develop student’s general and professionally-
oriented communicative language competences in English to allow them to
communicative effectively in their academic and professional environments.

The Communicative Approach to language learning emphasises genuine
communication between students or between student (s) and teacher, leading up to
communication between student (s) and native speaker (s) of the target language.

Therefore, in the classroom there should be a work-related purpose to
activities, with a focus on fluency rather than accuracy.

There should be a variety of activities to maintain learner’s interest, with pair-work or
group-work for learners to carry out tasks such as role-plays, information-gap
activities and jigsaw activities.

Listening and reading texts should be of interest to the learners, with plenty of
workrelated authnetic material.

The Communicative Approach is learner-centred, with emphasis on the

learners’ needs; the teacher’s role is a facilitator or a guide.
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The classroom should be a safe, comfortable environment where learners feel
good about taking risks in the target language.
With all these factors in place, the Communicative Approach leads to
successful communication in the target language.
Hints for Communicative Teaching
Tailoring to Individual Needs/Interests
e Have | adapted the material, taking into considaration students with vision or
hearing problems?
e Do | have an expert in the class whose knowledge I can tap into?
o Are there activities that will appeal to my visual/auditory/hands on learners?
e Do any students have embedded errors? Have | got a strategy to handle this?
e In my lesson, what structures will I target for correction?
Grouping
e If | have an odd number of students, have | factored this into the grouping?
e [f I have an even number of students, what will I do if one is absent?
e What will | do if one group or pair finishes early?
Architecture of the Lesson
e |s my objective clear? What will the students be able to do with the language
by the end of the class? Even if grammar takes up most of my lesson, what will
they be able to do with it when they walk out of the classroom?
e |s there a theme/context connecting all my activities?
e |s the context realistic for the students?
e Will the opening pique the students’ curiosity?
e |s the sequence of the activities simple to complex?
e Have I designed an activity to get the students to understand the information?
e Have I designed an activity to facilitate the retention of the material?
e What is my favourite KIND of activity?
e Have | overused a particular activity type?
e Do | have a VARIETY of activities in both number and style?
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Do | have too many activities in one lesson?

Have | decided which activity | can drop if a good discussion prolongs an
activity?

Do | have a reserve activity?

Will my closing show the students what they have learned?

Student centred Activity (Learner centred means that the students are more active

than the teacher.)

How long will the students be active during this activity?

How long will the teacher be passive?

Will there be an opportunity for students to move about the class?

Is there an opportunity for the students to speak freely on the topic so that
fluency can be more important than accuracy?

Am | spoon-feeding the students information or am | providing an opportunity

for them to discover the language?

Teacher Talk

Is there a student who is quiet/intimidates me/irritates me? What is my strategy
to include/control student?

Have | worked out how | am going to give instructions for my activities? Will
my weakest student understand?

Do | have good questions ready to elicit information?

Discussion topics: If the stidents stall before having fully exploited the topic,
have | prepared divergent question?

Have | checked with a native speaker about the pronunciation of suspect
words?

I understand the vocabulaty, but can I explain it if [ can’t get another student to

do so successfully?

Instructional Material

Will everyone be able to see the material from their setas?

Where am I going to put all my ‘stuff” so I have easy access during the lesson?
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e Have | made all the necessary copies?
e Are my copies clean?
¢ Did any text get cut off while copying?
Audio/Video Activities
e Have I cued the cassette to the beginning of the text?
e Have I set the counter to zero?
e |[sittoo long? Can I break it into smaller components?
e What will I do if there are unforeseen mechanical problems?
e Have | checked the equipment? The more expensive the machine, the worse
the quality.

e Have I given credit to authentic sources? Will this be evident to my students?

Bynanosa JL.I'., Topsinuk JL.A.
ITEHTU®IKALIA NOHATIMHOI'O AITAPATY MOHITOPUHI'Y

CyuacHy, HayKoBO OOIpyHTOBAaHY I€AAaroriky HE MOXIJIMBO YSIBUTH 0e€3
AKTUBHOTO BUKOPHUCTAHHS 1HCTPYMEHTAapIi0 O0'€KTMBHMX METO/IB BUMIPIOBAHHS Ta
OLIIHIOBAHHS SIKICHUX XapaKTEPUCTUK, MPUTAMAHHUX JIOJAUHI, 10 SKMX HAJEXKUTh 1
piBEHb 3HAHb. TakWil 1HCTPYMEHTApIA CTBOPIOBABCS MPOTATOM OCTaHHIX CTa POKIB,
BJIOCKOHAIIOETHCA ¥ Tenep. MoBa iijie IpO MOHITOPUHT — CTapaHHE CIIOCTEPEKECHHS,
HaIJISIT 32 MPOIIECOM Ta 3MIHAMHU, IO BiI0yBaIOTHCS.

MoHITOpHHT [aHTJ. MONItOring] xapakTepHHUE A aHTIIHCHKOT MOBH Cy(]iKC
“-INg” CBIAYMTH MPO JATHHCHKE TOXOKSHHS I[bOTO CJIOBA. AHMTIMCHKUIN TIIyMadqHUN
CIIOBHHMK TIPOTIOHYE TaKWi BapiaHT Mepekiaay jaiecioBa monitor v. - to watch, to
listen, to examine — criocTepiraru, ciyxartu, MepeBipsTH.

3BepTalOYUCh O BUTOKIB MOHATTS «MOHITOPUHI» 3a3HAYUMO, IO CJIOBO
«MOHITOPHHI» TIOXOJIUTh BiJl JIATHHCHKOrO MONItOr — Harisgad, KOHTPOJIEP.
MoHiTOpOM Ha3MBaBCSd CTaplIMid y4YeHb, NOMIYHMK YYHUTeNd B IIKOJaX, SIKI
IpalioBad B IIKOJAX 3a OEJUUIAaHKACTEPCHKOIO CHCTEMOIO B3a€MHOIO HaBYaHHS.

Taxki mkonu icuyBaym B Axrmi, CIIA, ®panmii, [seinapii, benswrii, Pocii
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