npe3eHTalii X HaWKpalM YUHOM «BIHCYIOTBCS» Y CTPYKTYPY HaBYAIBHOTO
MpoIIeCy, HANTIOBHIIIE BiAMOBIAAIOTH HOTO AUIAKTUYHHM BUMOTaM.
BukopucroByBat MyJnbTUMEINHI Tpe3eHTallli B HaBYaJIbHOMY IIpOIIEC]
MOXKHa Ha PI3HMX eTamax 3aHATTsA. Ha erami mMOsSCHEHHS HOBOTO MaTepiary
HEOOX1JJHE MAaKCUMaJjbHE YHAOUYHEHHSI, OCKIJIbKM BUBYEHHS O1IbIIOCTI MEAMYHUX
TEepPMiHIBHA 3aHATTI JATMHCHKOI MOBH Ma€ BUIEPEKYyBaJbHHUI xapaktep. OkpiMm
TOro MOTPIOHO sIKOMOra OiJbIlle CXeMaTU3yBaTH HaBYaJbHUM MaTepiaj, IIo
JIOTIOMOKE ~ CTYJAEHTy IIBHJIIE pPO3i0paThch B TpaMaTUYHUX  SIBUIIAX.
MynbpTUMeIIiHA TpEe3eHTalliss 3 YCHIXOM 3aMiHse Oe3mid Tabjauib, CXeM 1
300pakeHb NJIs MPOBEACHHS e()EeKTUBHOTO, 1H(OpMAIIHHO HACUYCHOTO 3aHATTS,
MOY€ MICTUTH IIIe ¥ KpaiHO3HABUY, COLIOKYJIbTYpHY 1HGopMaliro Tomro. Ha erari
NEePEeBIpPKU Ta 3aKPIIUICHHS 3HaHb 3a JONOMOIOI0 MYJbTUMEIIl MOXHa MPOBECTU
YCHE Ta MUCHhMOBE OMUTYBAHHS, TECTYBaHHSA, JaTH 3aBJAaHHA JUII CAMOKOHTPOJIIO,
Ta 1H. CTBOpPEHHSA BHCOKOSIKICHOT MYJBTUMEAINHOI Mpe3eHTallii 10 NeBHOI TeMu
MOX€ OYyTH TaKoXX 4YyJOBUM I1HIAUBIIyaIbHUM YW TPYIOBUM TPOSKTHUM

3aBJaHHIM.
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TEACHING PRONUNCIATION

Pronunciation is given little time or attention in the English language
classroom.

Poor pronunciation has a negative impact on future employment opportunities
even if a learner’s grammar and vocabulary are at an advanced level.

Good pronunciation is more important than accuracy during oral interaction.

The grammar-translation and communicative methods (1970s) failed to
address the need to work on developing supra-segmental aspects of pronunciation,
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such as pitch, intonation, tempo and stress. The audio-lingual method (1950s-60s)
focused on pronunciation of individual sounds, sound contrasts, and word pairs,
but not on what happens to pronunciation at sentence level.

Recent holistic communicative approaches force teachers to make a choice
between fluency and communicative interaction with little focus on supra-
segmental aspects of pronunciation or dedicating real time and effort into
developing students’ pronunciation skills at sentence and complete oral interaction
level.

Other factors affecting whether good pronunciation is achieved include:
learner attitude and motivation, peer group, time devoted to it, teacher’s attitude,
exposure in real-life interaction (in native country / English-speaking country),
value attached to English (future goals), etc. Some learners appear predisposed to
acquiring good pronunciation even in a homogenous classroom. Students who
view good pronunciation as central to learning English tend to improve and
achieve more accurate utterances than those do not. Pronunciation features heavily
at elementary level (alphabet, numbers, etc.), but much less so as students’
progress to higher levels.

Teachers tend to dedicate much of the classroom time to language
comprehension and accurate use, at the expense of meaningful, in-depth
pronunciation work. They often feel they either lack the skills to teach
pronunciation or the time needed, especially with adult learners, as it takes too long
and is at the expense of vocabulary and grammar, not to mention skills, such as
reading and writing. Educational professionals may focus on changes in
pronunciation during reading activities to elicit the meaning of a word. For
example: David bit into the apple, and as he took a bit, a maggot crawled out.

The teacher may explain that the vowel sounds becomes shorter or longer
depending on whether the «e» is present. However, as the focus is on
understanding the meaning of the word from the context, the pronunciation rule is
likely to be forgotten as soon as it’s explained.

Teachers draw their students’ attention to phonemic script in dictionaries, but
fail to demonstrate / explore how pronunciation changes in phrases.

iIm-age ['imid3/ n 1apicture of someone or some-
thing in vour mind: As she spoke, an image of a
country garden came into my mind.
Example:
The pronunciation of the word «image» is given alongside the spelling.

However, the sound changes when the word is placed in a phrase like example
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sentence 1. The phonemic transcription for the phrase “an image of a” is:
[a'ni'mi’go'va/

The need to focus on this aspect of pronunciation is key. Otherwise,
pronunciation is only covered at syllable and / or word level rather than sentence
level.

The ultimate aim of pronunciation activities should be comprehensibility
rather than perfect annunciation of individual words. Stilted, staccato-like
utterances may appear to the teacher to be the sign of good spoken English, but, in
truth, to native speakers, this kind of delivery sounds unnatural and forced.
Equally, giving little or no time to the supra-segmental aspects of pronunciation
often results in students producing unintelligible or poor utterances, which can
result in the listener failing to understand the real meaning of the message.

It is the teacher’s role to integrate pronunciation into lessons regularly, so
their students become familiar and comfortable with this element of English
language learning. Using a wide variety of approaches and activities (look online
for inspiration and resources) can help to motivate and build learners’ confidence,
thereby resulting in a genuine desire to improve their pronunciation so that it is
intelligible. One last thing: a student’s accent is not important when learning
English, but being understood is.
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HNpuna Bosk, Ejgena IN'opauenko, Asiia Hepym
3anopooicckuil 2ocyoapcmeenblil
MeOUYUHCKULL YHUgepcumem (3anopodicve, Yxpauna)

YIHOTPEBJEHUE OBCTOSITEJBCTBA B AHI'JIMMCKOMN
ITPO3E MEJUIIVHBI

Hayunpiif ctunp — (yHKIMOHANBHBIA CTUIb PEUM JUTEPATYpHOTO S3bIKA,
KOTOPOMY IpHUCYIl psAJ OCOOEHHOCTEH: IpeaBapUTEbHOE 00 yMbIBaHUE
BBICKA3bIBaHUSI, MOHOJIOTUYECKUN XapaKTep, CTPOTHil OTOOpP SA3BIKOBBIX CPENCTB,

TATOTEHUE K HOPMUPOBaHHOW peuu. CTWIb HAy4YHBIX pabOT oOmpeaensercs X
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